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This research was conducted to find the significant influence of using Task-Based 
Learning through students‟ ability in writing recount text. Task-Based Learning is 
an approach that uses the tasks as an important role in teaching English. Teaching 
learning by using Task-Based Learning divided in to three phase; pre-task, task 
cycle, and language focus. 
The research methodology was pre-experimental design, type the one group pre-
test and post-test. The population of this research was the eighth grade students of 
SMP Al-Huda Jatiagung Lampung Selatan in the academic year 2020/2021. The 
researcher took the sample by using purposive sampling, the sample was VIII B as 
an experimental class, consist 41 students. The treatments were held in 3 meetings 
in which 2 x 25 minutes for each meeting. 
After giving post-test the researcher analyzed the data used SPSS formula. From 
the data analysis, the result of paired sample test where the Sig (2-tailed) is 0.00, it 
was lower than 0.05. The result means there is influence of using Task-Based 
Learning through students‟ ability in recount text at the second semester of SMP 
Al-Huda Jatiagung Lampung Selatan in the academic year 2020/2021. 
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ا  هُۥ ِمۢه بَۡعِدهِۦ َسۡبَعتُ أَۡبُحٖر مَّ ٞم َوٱۡلبَۡحُر يَُمدُّ
َولَۡو أَوََّما فِي ٱۡۡلَۡرِض ِمه َشَجَرٍة أَۡقلََٰ
َ َعِزيٌز َحِكيٞم  ِِۚ إِنَّ ٱّللَّ ُج ٱّللَّ   ٧٢وَفَِدۡث َكلَِمَٰ
“And were every tree that is in the earth (made into) pens and the sea (to supply it 
with ink), with seven more seas to increase it, the words of Allah would not come 
to an end; surely Allah is Mighty, Wise.”
1
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A. Background of the Problem 
Writing nowadays becomes a fundamental right for everyone. We often 
use writing for communicate with other people when we are not in front of them. 
Many peoples said the most challenging skill to develop is writing. Writing is a 
way of a people to communicate his or her thoughts and feelings by visible signs, 
understandable not only for themselves but also for all other people.
2
 It means that 
writing is a way to express feelings or idea to other people and understandable by 
both communicator. According to Harmer, the students should be encouraged to 
express their ideas, experience, thoughts and feelings through writing.
3
 Writing is 
always close with thinking, the close relationship between thinking and writing 
makes writing as a valuable part of any language course.
4
 It means by writing, the 
students can improve their skill of thinking. 
Harmer also stated that writing is used to help the students to perform a 
different kind of activity. Students need to be able to write to do their activities.
5
 
Writing is use for a wide variety of purpose and its producing many different 
forms. Writing also is one of language skills that more complex and difficult than 
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Nidya Indrilla and Dyah Setyowati, ,”An Approach in Teaching Writing Skills: Does It 
Offer a New Insight in Enhancing Students’ Writing Ability”,(LLT Journal: a Journal on Language 
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Ann Raimes,Techniques in Teaching Writing,(Oxford: Oxford University Press, 
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other skills because the students should master in grammar and vocabulary.
6
 It 
means writing has any purposes that related with their form. Because writing is a 
complex skill, the students should practice more and looking for many resources 
in order their written product can interested the reader. 
Writing is a way of sharing personal meanings and writing course 
emphasize the power of the individual to construct their own views on a topic. 
Writing is a developmental process, the teacher try to avoid imposing their views, 
offering models or suggesting responses to topics beforehand. Writing also is an 
act of discovering meaning, a willingness to engage with students‟ assertions is 
crucial and response is a central means to initiate and guide ideas.
7
 It means that 
writing not a spontaneous process, it has steps in developing the students‟ idea.  
There are some reasons why writing should be includes as a part of 
second-language syllabus. First, writing reinforces the grammatical structures. 
Second, when students write, they always have a chance to be adventurous with 
language, to go beyond what they have just learned to say, to take the risks. Third, 
when they write, they necessarily become involved with new language, the effort 
to express ideas and the constant use of the eye, hand, brain is a unique way to 
reinforce learning.
8
 It means that writing has important rules to the developing 
students thinking ability especially in thinking, because they should express their 
thought in written form but in a good way. 
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Ahmad Siddiq, The Use of Semantic Mapping Technique to Improve Writing Skill in The 
Descriptive Text,(JP3, Volume 1, No.12, Agustus,2013),p.8 
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Based on experts‟ opinion mentioned before, the researcher concludes that 
writing is a way of communicating or to express or conveys someone‟s ideas, 
thoughts or feelings in written form in order to provide a topic. Writing also 
became fundamental rights for everyone to learn, because nowadays writing is 
used for a wide variety of purpose. In teaching and learning writing, there are 
some types of writing, one of that kind is writing recount text. According to 
Cogan, recount text is a kind of text to retell event with purpose of either of 
informing audiences or readers. The text has three generic structures, namely 
orientation, events, and reorientation.
9
 It means that recount text is a text that tells 
the readers about information. Barwick said that there are 5 types of recount text, 
they are : 
1. Personal recount : tells a writer experience in the past. 
2. Factual recount : documents a series of events sequentially and 
evaluates their significance. 
3. Imaginary recount : the imaginary details og a literary or story recount 
are placed in a realistic context. Example : my diary as a child in 
space. 
4. Procedural recount : procedural recounts record, in an oral or written 
form, the sequential steps needed to achieve a result. 
5. Critical recount : A critical recount looks at an issue and comments 
and evaluates negative and positive aspects. Selected details are 
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In conclusion, five types of recount text have different purpose. In this 
research, the researcher will use personal recount to observe the students‟ ability 
in writing recount text. 
Based on preliminary research on January 6
th
, 2021 at SMP Al-Huda 
Jatiagung Lampung Selatan, the teacher said that some of the students are not 
interested in learning English, they were also passively when teaching learning is 
ongoing. The teacher also said that the students‟ ability in learning English 
especially in writing was still low because the students feel confused how to 
express their idea in written English. Their grammar mastery is also low and it 
cause they always made so many mistakes when writing a text. The teacher also 
uses Communicative Language Teaching when she thought the students because 
she said that this approach is a simple way to teach writing to the students with 
many activities which students can do.
11
  
Below is the table of the students writing score of the eighth grade at SMP 
Al-Huda Jatiagung Lampung Selatan in the 2020/2021 academic year which was 
taken from the result of study in the first semester by the English Teacher. 
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Data Score of the Students’ Writing at the Second Semester of the Eighth 






< 70 ≥ 70 
1. VIII A 27 15 42 
2. VIII B 31 10 41 
3. VIII C 30 14 44 
Total of the students 88 39 127 
Percentage 69.29% 30.71% 100% 
Source: English Teacher’s Document of the Eighth Grade of SMP Al-Huda Jati Agung Lampung 
Selatan 
 
 From the table above, we can see that there are 127 students. There are 88 
students (69.29%) who get lower score from the target minimum score (70) and 
there are 39 students (30.71%) who passed the target minimum score (70). It can 
be concluded that students were still feel difficult if they must writing English 
especially in recount text. 
 In addition, the researcher also did the interview with some students in 
SMP Al-Huda Jati Agung Lampung Selatan. They said that the limited of English 
study time in the school caused their knowledge in English are low, sometimes 
they feel bored with how the teacher explain the English material and sometimes 
they did not get a feedback from the teacher after they doing some writing 
exercise. They also said that learning English is very difficult especially in 
grammar and vocabulary because so many vocabularies in English that they do 
6 
 
not know and it caused they cannot write English text correctly.
12
 It can be known 
that the students think that English is a difficult subject and they did not get a 
chance to know their written English is right or not because they did not get a 
feedback or review from the teacher to know their ability in writing. They also 
feel bored when teaching learning process is going. 
 After interviewing the English teacher and the students in SMP Al-Huda 
Jatiagung Lampung Selatan, the researcher got the result that students wanted to 
get a feedback from the teacher. The teacher also used Communicative Language 
Teaching as her principles. The results of her approach were the students just 
focus on oral skill and sometimes they write but just rarely practice. On this 
condition, the researcher changed the approach by using Task-Based Learning. 
 Task- Based Learning also known as Task-Based Language Learning, 
Task-Based Instruction or Task-Based Teaching is an approach based on the use 
of tasks as the core unit of planning and instruction in language teaching.
13
 Task- 
Based Learning also can say as a strong communicative approach. This is because 
it aims not only to teach communication as an object, but to engage learners in 
authentic acts of communication in the classroom. It requires learners to treat the 
language they are learning as a tool. It gives primacy to „fluency‟ over 
„accuracy‟.
14
 The primary focus of this classroom activity is the task and language 
are the instrument which the students use to complete it. The activity reflects real 
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Students of SMP Al-Huda Jati Agung Lampung Selatan, The Result of Interview,2020, 
Unpublished 
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Endang Fauziati, Methods of Teaching English as a Foreign Language, (Surakarta: PT. 





life and learners focus and meaning.
15
 According to the definition above, the 
researcher can conclude that Task- Based Learning is an approach that can use by 
the teacher to teaching writing English because it will give the students fluency 
over accuracy in learn English writing. 
 There were several previous researches which is relevant to this research 
as follows: Nazenin Ruso in his research journal about “The Influence of Task- 
Based Learning on EFL Classroom”. The findings of the research reveal that 
implementing a Task- Based Learning approach in EFL classes creates variety for 
the students. In students‟ and researcher‟s diaries revealed that Task- Based 
Learning was helpful in students‟ motivation and learning. It encourages students‟ 
practice opportunities of the target language receptivity in the lessons as a result 
of presenting various tasks. In the light of students‟ reflection for the task used 
during the study, which were very positive, it can be concluded that students were 




 Desmayenni, Seiyadi and Hasan about “Implementation of Task-based 
Learning Method in Writing Descriptive Text”. In this research, there were 2 
cycles to observed the students. The result of their research is the students‟ writing 
score shows that there was a better improvement in the cycle II.
17
 
 Nasution and Siregar about “The Effect of Task-Based Learning on 
Students’ Achievement in Writing Procedure Text”. From the calculation, the t-test 




 Nazenin Ruso, The Influence of Task- Based Learning on EFL Classroom,(Journal in 
Asian EFL Journal,January,2007), p.13-14 
17
 Myra Desmayenni et.al, “Implementation of Task-Based Learning Method in Writing 
Descriptive Text”,(Journal of English Study Research FKIP UNILA, 2012), p. 5 
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form this research was 2.34. It was found that there was a significant effect of 
Task-Based Learning on the students‟ achievement in writing a procedure text.
18
 
According to the previous research above, there were the difference and 
similarity with this research. The difference were the kinds of a text, the previous 
research used procedure and narrative text, this research used recount text and one 
previous research was used for EFL Classroom. The similarity with this research 
is the researcher used the same approach that is Task- Based Learning or Task-
Based Language Teaching. The researcher expected that there is influence of 
Task-Based Learning in students‟ writing ability. Hopefully by using Task-Based 
Learning approach could help the students in learning writing recount text. The 
researcher intended to make a research about : The Influence of Using Task-Based 
Learning through Students‟ Ability in Writing Recount Text at the Second 
Semester of the Eighth Grade of SMP Al-Huda Jatiagung Lampung Selatan in the 
Academic Year of 2020/2021. 
B. Identification of the Problem 
Based on the background of the problem above the researcher identify the 
problem as follows;  
1. The students did not understand how to writing English correctly  
2. The students did not get a feedback or a review of their result in writing 
3. The students think that the teachers‟ technique make students bored when 
teaching learning process is going. 
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 Ade Suryani Nasution and Masitowarni Siregar, “The Effect of Task-Based Learning on 
Students’ Achievement in Writing Procedure Text”, (Journal of English Language Teaching of 
FBS-Unimed, 2012), p.10 
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C. Limitation of the Problem 
Based on the identification above, the researcher limits this research on 
influence of using task-based learning through students‟ ability in writing recount 
text at the second semester of the eighth grade of SMP Al-Huda Jatiagung 
Lampung Selatan in academic year of 2020/2021. This research focused on the 
problem in the recount text about personal recount text. 
D. Formulation of the Problem 
In the relation on the background, identification and limitation of the 
problem before, the problem of this research can be formulated as “Is there any 
significant influence of task-based learning through students‟ ability in writing 
recount text?” 
E. Objective of the Research 
Based on formulation of the problem above, the objective of this research 
is to know whether there is Significant Influence of Using Task- Based Learning 
through Students‟ Ability in Writing Recount Text at the at the Second Semester 
of the Eighth Grade of SMP Al-Huda Jatiagung Lampung Selatan in the 
Academic Year of 2020/2021. 
F. Use of the Research 
Based on all of the statement above, the researcher expects this research 







To give information to the readers, to be use as a reference for further 
information and to support the previous research that used Task-Based 
Learning to increase students‟ writing ability. 
2. Practically 
a. For the teacher 
The result of this research will give information to the teachers about 
the influence of using Task-Based Learning through students‟ ability in 
writing recount text at the second semester of the eighth grade of SMP 
Al-Huda Jatiagung Lampung Selatan in 2020/2021 academic year. 
b. For the students 
The students can write English correctly especially in recount text 
using Task-Based Learning. 
c. For the school 
The result of this research can be able to motivate the school to 
increase the quality of learning English especially in writing. 
G. The Scope of the Research 
The researcher determined the scope of the research as follows: 
1. Subject of the Research 
Subject of the research were the students at the second semester of the 
eighth grade of SMP Al-Huda Jatiagung Lampung Selatan in the 




2. Object of the Research 
The object of this research was the influence of using Task-Based 
Learning through students‟ ability in writing recount text at the second 
semester of the eighth grade of SMP Al-Huda Jatiagung Lampung Selatan 
in the 2020/2021 academic year. 
3. Time of the Research 
The research conducted at the eighth grade in the 2020/2021 academic 
year. 
4. Place of the Research 





REVIEW OF RELATED LITERATURE 
A. Frame of Theory 
1. Writing 
a. Concept of Writing 
Writing is one of the abilities which is essential to develop. Writing skill is 
a particular capacity that causes the writers to share their idea into words in a 
significant structure and intellectually associates with the message.
19
 Writing is an 
example of human information processing in action.
20
 It means writing skills can 
be defined as composing someone's idea and information that has a meaningful 
form. 
Writing also is an activity of producing or reproducing written message.
21
 
Conceptualizing second language writing directs attention to writing as a product 
and encourages a focus on formal text units or grammatical features of texts.
22
 It 
means, learning to write in a foreign or second language mainly involves 
linguistic knowledge and vocabulary choices, syntactic patterns, and cohesive 
devices that comprise the essential building blocks of texts.  
Writing is a language skill that involves language production and so 
writing often referred to as productive skill.
23
 Besides, Harmer said that writing is 
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a form of communication to deliver or to express feelings in written form.
24
 It 
means that writing creates a product to communicate with peoples. 
From the definition above, the researcher concludes that writing is a way 
of communication by producing and reproducing ideas by written form and has 
significant structure. Writing also consists of grammatical features for the text to 
have a clear structure and easy to be understood by the readers. 
b. Purposes of Writing 
Every exercise always has an aim or a purpose, also in writing. Writing 
has many purposes. Grenville stated that writing has some purposes as follows :  
1. Writing to entertain 
A written product can make a reader entertain with writing in 
emotionally by something serious, sad, or funny. Writing that involves 
emotions can also be reflective and contemplative. Writing to entertain 
takes the form of imaginative writing or creative writing. Kinds of 
imaginative writing are novels, stories, poems, song lyrics, plays, and 
screenplays.  
2. Writing to inform 
A written product also can be the informer to a reader. Every 
knowledge or incident that happens in this world could be shared by 
writing. We can see kinds of writing to inform are newspapers, articles, 
scientific or business reports, instruction or procedures, and essays for 
school and university. 
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3. Writing to persuade 
Newspaper, article, and advertisement might include an opinion, but as 
part of a logical case backed up with evidence. So writing can be 
persuaded to someone by presenting the evidence so that the readers can 
follow the writer's opinion and act on it.
25
 
After knowing what are the purposes of writing, the researcher concluded 
that writing not only producing written form but every written form has its 
purpose like to entertain, to inform or to persuade. All of this purpose can be 
known by the type of writing. 
c. Process of Writing 
When someone starts writing, they need to stimulate their idea in the right 
manner by following the steps of the writing process. According to Harmer, the 
process of writing has four main elements as follows:  
1. Planning 
Before beginning writing, writers should make planning what they 
want to write. It can begin with making a detailed noted of the writer's 
idea. When the writers do the planning, they have to consider about three 
main issues, that are: The Purpose of their writing, the audience of their 
writing, and the content structure.  
2. Drafting 
Drafting is the first version of a piece of writing. Drafting is the 
process in which the writers organize information and develop their idea to 
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be a cohesive product. 
3. Editing (Reflecting and Revising) 
After the writer has a draft, they need to read through their written to 
know where it works and where it does not. This process is one of the 
important processes because the writer should do revise if their written are 
not clear, ambiguous, or confusing. This process is often helped by other 
readers (editor) who comment and make suggestions to help the writer 
make appropriate revisions.  
4. Final Version 
When the writer has done with the editing process of their writing and 
makes a change in their writing, they produce the final version. This final 
version may be different from the original plan and the first draft because 
it gets revised in the editing process. In this process, the writer ready to 
send the written text to its intended audience.
26
 
The process of writing is not linear, but rather recursive. This happens 
because sometimes the writers often re-plan, re-draft, or re-edit. Even they get the 
final version, but sometimes the writers changing their mind and re-planning, 
drafting or editing. 
d. Aspect of Writing 
Writing is a complex skill to learn because it requires the students to treat 
several aspects that a written product should have in it. Create a written product 
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can be successes if not only following the process but the result of writing should 
have several aspects as follows: 
1. Content 
Content refers to the substance of writing. The written product should 
have a topic sentence. The topic sentence should express the main idea and 
reflect the entirety of the paragraph. The content also is known as the 
result of a developing subject by the writer. 
2. Organization 
This aspect refers to the coherence of the paragraph content. The writer 
should gather the ideas into a logical organization so that ideas could run 
smoothly within the paragraph.  
3. Vocabulary 
Selecting words is an important thing that the writer should be done in 
producing a writing form. The writer should choose the clear word to 
express their ideas for their written product that could be understood by 
the readers.  
4. Language Use 
The writer should use correct grammatical forms and syntactic patterns 
to their written product to produce sentences in a logical relationship in 
each paragraph. 
5. Mechanic 
The writer should use a graphic conventional of the language. This 
17 
 
aspect is the step of arranging letters, using the correct spelling, 
capitalization, and punctuation in the paragraph.
27
 
From the explanation above, the researcher concluded that these aspects 
also take a place in the process of writing, but create good writing is not only 
following the process of writing but the writers should pay close attention to these 
aspects in order to the written product has an effective composition and good 
quality. 
e. Concept of Writing Ability 
The importance of writing ability nowadays became prior needs to the 
students. It because of increasing international interactions/transactions and 
opportunities to study abroad. Writing ability is very needed by students in order 
for their written product could be used to communicate with other people in 
overseas or to shared or getting the information that happens in overseas. 
According to Jyi-yeon Yi, writing ability should be defined as a prior to designing 
a writing assessment.
28
 It means that writing ability is a thing that the students 
need to make a writing assessment. From the explanation above, the researcher 
assumes that writing ability is the skill or the first thing that students have when 
they begin to create a writing assessment. Writing ability is a natural thing that 
students have in themselves, but absolutely each student has a different level of 
writing ability. In order to writing assessments can be a good one, writing ability 
should be practice so many times. 
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f. Concept of Teaching Writing 
Teaching writing becomes an important thing that should get pay attention 
to because of the variety of needs of communication in this era. Teaching writing 
also helps in preparing the students to create a well-written product that can be 
used on present-day in a variety of purposes. According to Harmer, teaching 
writing is focused on the product of writing and also on the process of writing.
29
 It 
means that teaching writing takes place in developing students' abilities in writing. 
The teachers not only focus on giving information about writing while teaches the 
students, but they also should giving feedback to the students during the writing 
process until the students finish their written work.  
2. Recount Text 
a. Definition of Recount Text 
According to Knapp and Watkins, recount is the simplest kind of text. 
Recount also can be defined as a written form of an experience that happened in 
the past.
30
 It can be concluded that recount text is a text which tells about real 
event or experience which has been done in the past. A recount text has its 
purposes. The purpose of a social function is to retell an occasion with a cause to 
tell or entertain the readers. Recount also tells a chain of events and examines 
their importance in some way. It is also to offer the readers descriptions of what, 
when, where, who, why, and how it occurred.
31
 It means that recount text has 
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purposes of either informing or entertaining the readers by tells an experience in 
the right chain arrangement in order for the readers can understand the whole 
content.  
There were some steps in constructing a written recount text as follows : 
a. The first paragraph should give a background of information about 
who, what, where, and when the experience happened. 
b. Events usually consist of some of the paragraphs and it arranged in 
chronological order. Namely event 1, event 2, event 3. 
c. personal opinion as an evaluation remarks in the last paragraph. The 
Evaluation consists of the idea of the writer. 
d. A reorientation that "rounds off "the sequences of events or retell about 
what happened in the end.
32
 
A writer should pay attention to all steps above when constructing a written 
recount text. It can help a writer make a written recount text more organized. 
b. Kinds of Recount Text 
Recount text has purpose to inform or to entertain the readers. Every 
purpose has its own importance in a different way. Because of these purposes, 
recount text consists of five types of recount text, those are: 
1. Personal Recount 
Retells the writer‟s experience that has been done and may be used to 
build the relationship between the writer and the reader. 
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2. Factual Recount 
Report the particulars of an incident or event by reconstructing factual 
information. 
3. Imaginative Recount 
Applying factual knowledge to an imaginary role in order to interpret and 
recount. 
4. Procedural Recount 
Record the steps in an investigation or experiment by providing the basis 
for reported the results or findings. 
5. Literary Recount 
Retell a series of events for entertaining the readers.
33
 
Based on the statements above, the researcher concluded that there are five 
kinds of recount text and every kind has its aims and genres. In this research, the 
researcher will focus on a personal recount.  
c. Generic Structure of Recount Text 
Recount text usually has three parts, they were: orientation, events, and 
reorientation. The orientation consists of the setting and the participants, the 
events consist of the sequence of the events, and the reorientation consists of 
summaries of the events. Generic structure of recount text consists of : 
1. Orientation 
It contains the information about what, who, when, where, why, and how 
the events or experience happened in the past. Orientation is a part of 
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experience introducing a process to the reader in order to the reader 
understands the text. 
2. Events 
It tells about the events which happened in the past chronologically. The 
writer should make this part be organized in order the experience in the 
past and can be understood by the reader.  
3. Reorientation 
The end of the story consists of the conclusion or the effect which is 
caused by the sequence of events.
34
 
d. Language Features of Recount Text 
  A text always has language features to help the readers improve their 
knowledge about the text. Choices in language features can define a type of text 
and meaning. Recount text has language features, they were: 
a) Use of nouns and pronouns to identify people, animals, or things involved. 
b) Use of past action verbs to refer to the events, e.g. : went, stayed, arrived, 
etc. 
c) Use of past tense to located events in relation to the writer‟s time. 
d) Use conjunctions and time connectives to sequence the event, e.g. : then, 
before, after, etc. 
e) Use of adverb and adverbial phrases to indicate place and time. 
f) Use of adjectives to describe nouns.35 
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e. Example of Recount Text 
Recount text consisted of an orientation, events, and re-orientation. Below 
is the example of a personal recount text : 
Figure 1.1 
Example of Recount Text from the author in British Course 
Text Generic Structure 
Came Late to School 
Last Wednesday, I came late to my school because I 
played play station until 2.00 am in the night. Because 
that I woke up late. 
 
Orientation 
I woke up about 6.30 am and the class would be began 
at 7.00 am. I ran to the bathroom to take a bath. I 
usually had breakfast after took a bath, but on that day 
I did not do that.  
I always went to school by my motorcycle. But on that 
day, I forgot where I put the key. So, I went to school 
by public transportation. It made me took a longer 
time. I arrived at school at 7.15 am, I ran to my class 
but I saw my teacher has stood in front of the class to 
teach. I entered to my class and of course, my teacher 
was angry to me because I came late. 
Events 







3. Task-Based Learning 
a. Definition of Task-Based Learning 
        Task-Based-Learning or Task-Based-Language Teaching is an approach 
dependent on the utilization of the tasks as the center unit of arranging and 
guidance in language teaching.
37
 It means that Task-Based Learning is an 
approach that uses the tasks as an important role in teaching English. According to 
Richards, Task is something that learners do, or carry out, using their existing 
language resources or those that have been provided in pre-task work.
38
 Project 
according to Project Management Institute is defined as a sequence of tasks that 
must be completed to attain a certain outcome.
39
 
Willis and Willis also said that Task-Based Learning is an approach to deal 
English study by drawing students in genuine language use in the classroom and 
designing tasks to the students which expect students to use the language for 
themselves.
40
 It means that this approach is designed to produce learners use their 
English in their own tasks. 
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Task-Based learning also can be defined as an approach that aims at 
creates opportunities for language learning and skill-development through 
collaborative knowledge-building.
41
 The tasks used in this approach interpret the 
real world, so students can feel a real condition of affairs in the use of the target 
language. It intends to make the students' attention on meaning by process and 
accomplish the tasks that were given. Task-Based Learning assessment based on 
the task outcome. It means that the tasks for the learners focused on developing 
fluency of target language and students‟ confidence in doing the tasks.  
According to Fauziati, Task-Based Leaning have drawn a variety of 
theoretical principles, they were: 
1. Language learning will be successful if learners engage in activities 
that have a genuine interaction. It means the learners have to use the 
language in ways that closely resemble how language is used naturally 
outside the classroom. 
2. Tasks provide both input and output (production) processing necessary 
for language acquisition. It means that acquisition is the best serve 
when the learners participate in the negotiation of meaning. 
3. Tasks can improve learners' fluency and accuracy by focusing on the 
form while communicating. It means that the teacher or the learners 
should focus on form and it can be incidental (occasional shift of 
attention) or contingent on learners' need.
42
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From the explanation above, the researcher concludes that Task-Based 
Learning is an approach which allows the students to develop their language skill 
at their own pace. The teacher focuses on the students, how they explore their 
target language by growing the students‟ activities 
b. Procedures of Task-Based Learning 
There are classrooms procedures in implementing Task-Based Learning. 
Because of the pandemic, the procedure of teaching learning process using Task-
based Learning will be different from usual. The researcher will use online class 
with class procedure below: 
1. The Pre-Task Phase (Introduction) 
a) The student explores the topic about personal recount that given by the 
teacher in power point and teacher‟s explanation to introduce the topics.  
b) The students were given some useful words and phrases by the teacher. 
E.g : 
- The use of nouns and pronouns to identify people, animals or 
things involved 
- The use of action verbs to refer to the events (went, stayed, arrived, 
etc) 
- Use of past tense 
- Use conjunctions and time connectives (then, before, after, etc) 
- Use of adverb and adverbial phrases 
- Use of adjectives to describe nouns 
26 
 
c) The teacher provides material reinforcement by using games such as 
compiling the correct recount text arrangement. 
d) The teacher explains the task for the students after presenting the models 
of the task. 
2. The Task Cycle: Task, Planning, Report  
a) Task phase : The students begin to write their task the teachers here act as 
a monitor and encouraging (observing or counseling) the students' attempts 
at communication without correcting their works. The teacher allows the 
students to use their own ideas without worrying about grammar, spellings, 
and other mechanics.  
b) Planning phase : the students prepare their result of writing before. The 
teacher asks some questions here and otherwise, or simply monitoring the 
students. 
c) Report phase : the teacher choose a student to presents his or her result in 
front of the class and the teacher make comments or giving a note about 
the students‟ task. 
3. Language Focus : Analysis and Practice 
a) The analysis phase contains the teacher‟s review of the task like the 




b) The practice phase is the students are given a homework relating to the 




c. Advantages of Task-Based Learning 
 
1. Task-Based Learning is useful for moving the focus of the learning 
process from the teacher to the student. 
2. It gives the students a different way of understanding language as a 
tool instead of as a specific goal. 
3. It can take teaching from abstract knowledge to real-world 
applications. 
4. A Task is helping in meets the immediate needs of the learners and 




5. Task-Based Learning helps learners to interact spontaneously. 
6. Task-Based Learning gives language learners the opportunity to learn 
vocabulary. 
7. Provides essential conditions for language learning. 
8. Task-Based Learning provides conditions that allow learners to 
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It can be concluded that Task-based Learning provides a lot of advantages 
that can be useful for the students in teaching learning process. 
d. Disadvantages of Task-Based Learning 
 
1. The learners in the study pointed out that lack of familiarity with task 
types, confusion over the purpose of the task and the impact and extent 
of cultural knowledge are the predominant factors that cause Task 
difficulty. 
2. A mismatch between the learners' and teachers' perceptions. 
3. The outcome of the task may not be consistent with the aims and 
objectives with which the task is designed. 
4. Linguistic deficiency. 
5. Learners‟ needs neglected.46 
According to disadvantages above, the researcher try to use some 
strategy to reduce the disadvantages of Task-Based Learning, they were : 
1. The teacher should engaged the students knowledge by give the 
students sufficient insight into the material or give the students 
opportunity to ask some questions about what is not clear. This 
way will equalize perceptions between the teacher and the student 
about the material. 
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2. The teacher let the students to use the learning media such as 
dictionary to explore new words. 
 
B. Frame of Thinking 
Based on the theory above, the researcher came to frame of thinking. The 
researcher thought that writing is someone skill to produce language 
production in a written form by expressing or delivering their ideas in order to 
inform, entertain, or to persuade the readers. One of the writing products is a 
text and one kind of text is recount text.  
 Recount text is a kind of text that retells the reader about past events or 
experiences in order to entertain the readers. A good recount text should have 
the right generic structures which are : orientation, event, and re-orientation. 
Not only the right generic structure but recount text also should arranged with 
right language features which are : a) Use of nouns and pronouns to identify 
people, animals, or things involved. b) use of past action verbs to refer to the 
events. c) use of past tense to located events in relation to the writer‟s time. d) use 
conjunctions and time connectives to sequence the event. e) use of adverb and 
adverbial phrases to indicate place and time. f) use of adjectives to describe nouns. 
The students should learn how to make a good recount text and one of approach to 
teach the students to make a good recount text is Task-Based Learning. 
 Task-Based Learning is an approach which uses task as a center of the 
learning. It allows the students to work somewhat with their own level and interest 
area to process and restructure their inter-language. This approach is student-
30 
 
centered learning and the role of the teacher here as a modified to that of helper. 
There are three phases of Task-Based Learning which are: 1) pre-task, 2) the task 
cycle (task, planning report) and 3) language focus (analysis and practice). 
C. Hypotheses 
 Based on the theoretical assumption above, the researcher formulated 
hypotheses as follows:  
Ho    : There is no significant influence of using Task-Based Learning through 
students‟ ability in writing recount text of the second semester at the 
eighth grade of SMP Al-Huda Jatiagung Lampung Selatan in the 
academic year of 2020/2021. 
Ha : There is a significant influence of using Task-Based Learning through 
students‟ ability in writing recount text of the second semester at the 
eight grade of SMP Al-Huda Jatiagung Lampung Selatan in the academic 
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